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ABSTRACT

CONFLICT RESOLUTION IN THE ELEMENTARY SCHOOL
By
Cami Lyn Matsuko Okubo
May, 2001

Conflict is a natural part of life. People make the choice to respond to it
negatively and/or constructively. Conflict theories explain that conflict is both
inevitable in social circumstances and serves to foster individual development.
Without conflict resolution skills training, students may not be aware of the viable
alternatives to come to a resolution nor may they be aware of how to
communicate through negotiation. The purpose of this project was to develop an
integrated conflict resolution program for elementary students at the fourth grade
level. As a result of this project, students will have an opportunity to learn the
skills which will encourage them to choose constructive solutions to the conflicts
they experience in every day life.
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CHAPTER ONE
BACKGROUND OF THE STUDY

Introduction
"Conflict exists whenever incompatible activities occur" (Deutsch, 1973).
The evening news highlights a story about a war raging in another part of the
world. ·Another channel documents the life of a child suffering from fetal alcohol
syndrome, who exhibits emotions which frequently result in unpredictable
behavior and angry outbursts. A police officer pulls over an individual for driving
in the carpool lane during rush hour traffic. A friend expresses disillusionment
with her job and boss due to a recent demotion. After being married for fifteen
years, a couple decides to divorce and child custody rights are disputed. In
another marriage, a woman has decided to leave her husband who is physically
and emotionally abusive. At a local restaurant, a customer is disputing the fact
that he was overcharged for his pancake breakfast. On a school playground, two
children begin a fistfight because one child is teasing another child about a new
haircut. Conflict, to a different degree, is apparent in all these situations. Conflict
is an inevitable part of life.
The challenge is how to respond to conflict. Crawford and Bodine ( 1996)
note that conflict is neither positive nor negative. The response to conflict results
in either a "competitive, destructive experience or a constructive challenge
offering opportunity for growth" (p. 7).
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Too often however conflict has negative repercussions. Drug addiction,
teenage pregnancy, teen suicide, and violence may be the result of conflicts not
resolved constructively by the youth of today.
Some individuals attempt to avoid conflict, but soon find out that it is
unavoidable. To view conflict as an opportunity for growth and to learn to
respond to it constructively is a valuable life skill which needs to be fostered in
children in the early years.
Crawford and Bodine (1996) believe conflict resolution education will
result in more responsible citizenship, violence prevention and safer schools, as
well as systemic change. The authors suggest that as students learn to solve
problems in a peaceful manner, they are learning how to act as responsible
members of a democratic society and how to deal with the growing diversity
which exists in today's schools.
The benefits of conflict resolution education include the students' ability to
choose alternative solutions to violence. As a school implements a conflict
resolution education program, the shift in philosophy can impact an entire
building from curriculum to the development of policies and systemic change.
"Conflict resolution education will help prepare students for their future adult
lives" (Crawford & Bodine, 1996).
By examining existing literature, a person learns about the valuable life
skill of conflict resolution. A plethora of information is available, and one can find
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books on the topic in the business, childcare, and relationship sections of a
bookstore.
Several different educational approaches to conflict resolution have been
implemented in schools across the United States. The different approaches
afford us an opportunity to learn what is effective and what is ineffective about
the conflict resolution programs.
In the midst of the nation's reform movement that emphasizes standards
and a "back to basics" approach to curriculum, educators face the challenge of
balancing social and emotional development with academics if they are to meet
the needs of the whole child. It is apparent that all children need to learn
communication and problem-solving skills in order to respond appropriately to the
conflicts that will inevitably touch their lives.

Purpose of the Project
The purpose of this project was to develop a conflict resolution program
for elementary students. In developing the project, related literature was
reviewed and materials were created, selected, and adapted for inclusion in the
program.

Limitations of the Project
Due to the existence of various models of conflict resolution which meet
the needs of different schools, this project was created for one school, namely,
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Covington Elementary School. The target population involved fourth grade
students. Generalizing the model presented in this project to other schools and
students may impact the effectiveness of the program.

Definition of Terms
Significant terms used in the context of this project have been defined as
follows:
1.

Conflict: A controversy, disagreement, and/or opposition which occurs
when incompatible activities occur (Deutsch, 1973). An incompatible
activity is one that "prevents, blocks, or interferes with the occurrence or
effectiveness of a second activity'' (p. 1).

2.

Conflict Resolution: A course of action which emphasizes effectively
managing conflicts.

3.

Peer Mediation: A form of conflict resolution in which trained students
help their peers work together to resolve conflict.

4.

Win-Lose Negotiations: A course of action whereby one party involved
in conflict is not satisfied with the resolution.

5.

Win-Win Negotiations: A course of action whereby both parties
in conflict are satisfied with the resolution.

6.

Integration: A process of incorporating conflict resolution skills into an
existing curriculum of reading, writing, and math.

CHAPTER TWO
REVIEW OF LITERATURE

Introduction
Conflict is an inevitable aspect of life affecting people of all ages. As focus
on the topic of how to deal with conflict has increased, a number of conflict
resolution and peer mediation programs have been developed. Those who have
been most involved are researchers in the field of conflict resolution, advocates
of nonviolence, anti-nuclear-war activists, and members of the legal profession
(Johnson & Johnson, 1996). In the 1960s, the Teaching Students to Be
Peacemakers program was one of the first research-based peer mediation
programs to be developed, and many others have followed.
The review of literature and research summarized on the following pages
has been organized to address:
1.

Conflict theories

2.

The nature of conflict experienced within the context of schools and
the strategies students use to resolve conflict

3.

Varying conflict resolution approaches and programs

4.

Effectiveness of conflict resolution programs

5.

Limitations of available research on conflict resolution

6.

Summary
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Conflict Theories
Johnson and Johnson (1996) believe that understanding conflict theories
is necessary when developing effective conflict resolution programs. Conflict can
be explained from both the human development and social psychological
perspectives. An exploration of human development theories describes both
psychoanalytic and cognitive developmental views of conflict. As conflicts occur
with parents, children become detached from the family and begin to develop
relationships outside that unit. This psychoanalytic view sees conflict as a way to
help individuals by "encouraging individuation, realigning relationships, and
reducing anxieties" (p. 464). Cognitive theory views conflict in relationship to
intellectual capacity. People will react to conflict depending on their
developmental stage of cognition. Conflict serves to help individuals understand
themselves and others. Both examples of the human development theory see
conflict as an impetus for human growth.
Johnson and Johnson (1996) also point out there exists social
psychological theories of conflict. Social interdependence theory views conflicts
as "inherent in social relationships, and the way in which they are managed
depends on the nature of the social interdependence existing in the situation" (p.
464). Structure-process-attitude/behavior theory emphasizes the role of the
structure of the situation and how that influences interactions and its resultant
affect on the attitudes and behaviors of people. Both of these theories place
attention on the social aspects of the individuals involved.
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The dual concern theory posits that when people are in conflict a
concern about goals as well as a concern about the maintenance of relationships
is considered. Gabrielidis, Stephan, Ybarra, Pearson, and Villareal (1997) used
this model to study the conflict resolution styles of individualistic and collectivist
cultures. The results of the study found that people in the collectivist society
preferred conflict resolution styles which maintained relationships.
It would appear that as society attempts to develop appropriate conflict
resolution strategies and curriculum, conflict theories should be-studied and
taken into consideration.
Fiske (2000), in a review of Jay Rothman's book Resolving Identity-Based
Conflict in Nations, Organizations, and Communities, describes two types of
conflict, interest-based and identity-based. In his book, Rothman explains that
interest-based conflict results from competition of resources and focuses on the
tangible. Identity-based conflict is the result of human needs and values coupled
with the dynamics of a group. Identity-based conflict is intangible. Roth argues
that because conflicts differ from one another, varying approaches to conflict
resolution must be established. Hence, there is a need to understand conflict in
order to respond to it effectively.
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Conflict in Schools
Exploring the nature of conflict within the context of schools reaffirms the
need to implement a conflict resolution program. Schools can be viewed in two
ways (Johnson & Johnson, 1996): 1) schools are a microcosm of society since
the problems with which society grapples are frequently reflected within schools.
An increase of violence in a community often results in an increase of violence in
the schools; 2) others believe that schools provide safe havens for students.
Opotow (1991) suggests that violence in schools is overemphasiz·ed due
to the influence of a negativity bias where conflict is remembered only as it
relates to anger and violence. Hence, schools and students tend to report the
more violent conflicts.
Johnson and Johnson (1996) reviewed numerous studies on conflict
within schools. The studies examined elementary, middle and high schools in
both urban and suburban communities. Data from student self-reports and
documentation evidence were collected. Conflicts experienced by students
typically involved verbal harassment, verbal arguments, rumors and gossip,
physical fights, and dating and relationship issues. Research focused on
determining the degree of violence experienced by students and reported
physical violence "never involved serious altercations or violations of the law'' (p.
469). Johnson and Johnson believe that despite the fact that violence in schools
is overemphasized, teaching conflict resolution skills would benefit students.
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Denenberg, Denenberg, and Braverman (1998) explored the nature
of conflict in schools. They argued that violence in schools is a "manifestation of
a worldwide eruption in workplace violence" (p. 29). Media, technology,
dysfunctional home life, poor role models, and attention deficit disorder were
mentioned as influencing violent behavior. Their argument supports the belief
that schools are a microcosm of society. However, since violence appears in
schools, attention must be placed on prevention and intervention strategies to
keep students safe.
Strategies children use to resolve conflict provide evidence that conflict
resolution skills training is needed. Dececco and Richards (1974) completed an
extensive study by interviewing over 8,000 students and 500 faculty members in
junior and senior high schools in New York, Philadelphia, and San Francisco.
The results of the research stated that over 90% of the conflicts children reported
were either unresolved, resolved by avoidance, or by overpowering the
opposition. School authorities resolved conflicts 55% of the time.
More recent studies indicate similar results. Johnson, Johnson, Dudley,
and Magnuson (1995) found that second through fifth graders in a suburban,
middle class elementary school resolved their problems through repetitions,
telling the teacher, or withdrawal. Opotow (1991) interviewed inner-city seventh
graders and found that the students reacted to conflict by either fighting or fleeing
the situation. The studies show consistency in the way students, without conflict
resolution training, deal with conflict. Students generally use withdrawal, force,

10

(

Johnson and Johnson (1995) classified conflict in schools into four
different categories: controversy, conceptual conflict, conflict of interests, and
developmental conflict.
•

Controversy occurs when incompatible ideas exist between individuals
or groups of people. Those who experience controversy try to reach
an agreement. An example of this type of conflict is academic
controversy. Academic controversy can facilitate learning.

•

Conceptual conflict is experienced when new information is
incompatible with a person's previous knowledge or beliefs.
Conceptual conflict also occurs when incompatible ideas exist in the
mind at the same time.

•

Conflict of interests occurs when one person or group maximizes
personal goals at the expense of another person or group trying to do
the same. Johnson and Johnson (1995) note that conflict of interests
often involve control over resources, preferences over activities, and
relationship issues.

•

Developmental conflict exists in schools. As children and adults work
together, incompatible activities between the adult and child arise as
children develop cognitively and socially.

11
Conflict Resolution Programs
In response to the need to teach conflict resolution skills to students, a
number of programs have been developed and implemented across the United
States. Bodine and Crawford (1996) categorizeq the approaches as process
curriculum, mediation programs, the peaceable classroom, and the peaceable
school.
The process curriculum approach teaches students conflict resolution
skills as a separate curriculum. Oftentimes, the curriculum is taught to students
within a set period of time. The Program for Young Negotiators exemplifies a
process curriculum approach. Students and staff are taught negotiation skills
which encourage empathy and win-win strategies where both parties involved in
a conflict are satisfied with the solution. The program has four components
which include teacher training and community involvement, a negotiation
curriculum, follow-up opportunities, and ongoing curriculum development and
innovation.
Another approach to conflict resolution is mediation programs. Mediation
programs seek to select individuals in schools and teach them mediation skills so
they can act as a neutral third party in helping others solve conflicts. Crawford
and Bodine (1996) believe that using this approach may result in the following:
•

Reduces the number of disciplinary actions

•

Encourages positive problem-solving outcomes

•

Reduces the time children spend in dealing with conflict
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•

Improves school climate

•

Provides alternative solutions for problem-solving

Angaran and Beckwith (1999) suggest further benefits of a mediation
program approach. By training only a group of students, the program is cost
effective. Also, having peers mediate may enhance problem-solving skills
because students have someone with whom they can identify. Also, bilingual
peers can be a resource for schools with a multilingual population. Lastly, the
mediation program offers a safe place for students to work out their problems.
The peaceable classroom approach integrates conflict resolution skills into
the core curriculum and classroom management of a single classroom. Rather
than view conflict resolution as a separate curriculum, such as in the process
curriculum approach, teachers using the peaceable classroom approach weave
conflict resolution in and out of the subjects of reading, writing, math, science,
social studies, and art to name but a few.
Stevahn (1997) describes a peaceable classroom approach to conflict
resolution in her study on the impact of conflict resolution skills integrated into the
curriculum. As students read a novel, they were asked to identify and describe
conflicts experienced by the characters in the book. The students were then
asked to provide a written explanation as to how the characters should solve the
problems. Lastly, the students role-played the characters' resolutions. Central to
this approach is cooperative learning. Students work together to share
responsibility for learning as they work toward a common goal. Academic
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controversy creates the need for students to communicate to resolve
differences. The Teaching Students to Be Peacemakers program is an example
of the peaceable classroom approach. Steps stressed in the program are to
teach students to understand conflict, to choose appropriate conflict strategies, to
negotiate, to mediate others' conflicts, and to formalize agreements.
The peaceable school approach builds upon the peaceable classroom
approach by implementing a program within a school building so conflict
resolution skills may be learned by all members of the school. The Resolving
Conflict Creatively Program is an example of such an apprm'!ch. The program
has five key components (Lantieri & Patti, 1996):
•

a K-12 classroom curriculum

•

professional training and on-going support for teachers

•

a student-led mediation program

•

parent training

•

administrator training

A primary goal of the Resolving Conflict Creatively program is to transform
the culture of a school by encouraging, "cooperation, caring communication, the
appreciation of diversity, the appropriate expression of feelings, responsible
decision making, and conflict resolution" (p. 363).
Conflict resolution approaches can be researched worldwide. Cross
(1999) explored three different conflict resolution approaches and the effects
each had on intergroup expectancies and attitudes between Jews and
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Palestinians. The three approaches were defined as distributive
bargaining, integrative bargaining, and interactive problem solving.
•

Distributive bargaining involves negotiators focusing on their own
gains. This approach to conflict resolution results in a win-lose
resolution.

•

Integrative bargaining is an approach which places value on win-win
resolutions or maximum joint gains. Resolutions are found through a
process of defining the problem, sharing information, and
brainstorming solutions.

•

Interactive problem solving is a transformation-oriented, needs-based
approach to conflict resolution. The model has been used widely in
international conflict. Interactive problem solving differs from
distributive bargaining and interactive bargaining models because of
the attention placed on conflict analysis and the resulting motivations,
needs, values, and fears of the people involved. Much time is taken to
understand the conflict and improve intergroup attitudes.

In her study on intergroup expectancies and attitudes of Jews and
Palestinians, Cross (1999} compared and contrasted three models of conflict
resolution: distributive bargaining, integrative bargaining, and interactive problem
solving. Forty male and female Jewish and Arab university students were paired
in same-sex Jewish/Arab dyads. Each dyad was assigned to a model of conflict
resolution. Students completed prenegotiation questionnaires, participated in
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negotiations with facilitators, and completed postnegotiation
questionnaires. The results of the study found that students who used interactive
problem solving were less pessimistic about the Israeli and Palestinian conflict
and showed the greatest positive change in their attitudes toward each other.
Cross notes that when optimism increases, an atmosphere more conducive to
successful conflict resolution may be created.

The Effectiveness of Conflict Resolution Programs
Johnson and Johnson (1994) conducted a study which examined the
effects of conflict resolution on elementary school students. They examined 92
students, grades one through six from a suburban, middle-class school. The
approach used to train students would be classified as the peaceable classroom
approach. The study attempted to answer the following questions:
•

Can students be trained in how to negotiate and mediate?

•

Would students transfer the learned procedures to real conflicts?

•

Would students use negotiation and mediation procedures outside the
classroom?

•

Would discipline problems decrease so that teachers and
administrators would be spending less time solving the problems?

Results of the study showed that 90% of the students who were trained
accurately recalled 100% of the negotiation steps. Untrained students did not
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use negotiation steps. Teachers and principals noted that conflicts referred
to the principal and teachers were reduced in number.
Johnson (1997) studied the impact of conflict resolution training on middle
school students. He studied 176 students in grades five through nine comparing
students who participated in conflict resolution with those who did not. Again, the
approach used was the peaceable classroom approach. The study attempted to
answer whether students learned the procedures of negotiation and whether they
could apply the procedures. Before training, 2% of the students listed three or
more strategies and after training 88% listed three or more. Student response to
conflict situations were used to measure the application of the skills. Prior to
training most students used pressure by asking teachers to help, commanding,
and/or verbal aggression to solve problems. After training, over one-third of the
students used all or some of the negotiation procedures.
Stevahn (1997) examined the effects of conflict resolution programs
integrated with English literature on high school students. Her participants
included two ninth grade English classes in a suburban, middle-class school in
Ontario, Canada. One group read a novel and had no conflict resolution training,
and the other group received conflict resolution training as they read a novel.
Students who received conflict resolution training scored higher on academic
achievement than students who did not receive training. 85% of the trained
students mastered the negotiation procedure. Students were also able to apply
the negotiation procedure to other conflict situations. Stevahn noted that by
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linking a program to academic achievement, schools would be more likely
to implement conflict resolution programs.
A two-year study on the Resolving Conflict Creatively program, conducted
by the National Center for Children in Poverty (1999), examined about 5,000
second through sixth grade students in fifteen schools in New York City. When
the teachers taught twenty-five lessons or more, the program had a positive
impact on the students. Students who received twenty-five or more lessons
reported "significantly slower growth in self-reported hostlie attributions,
aggressive fantasies, and aggressive problem-solving strategies as well as in
teacher reported aggressive behavior" (p. 2). It was noted that students also
improved on standardized academic achievement tests when they received
conflict resoiutlon training.

Limitations of the Research
As one examines the effectiveness of conflict resolution programs,
attention must be placed on the limitations of the research. Many studies lack
internal validity due to the following circumstances:
•

Students were not randomly assigned to conditions.

•

Teachers were not rotated.

•

Equivalent curriculums were not utilized.

•

Behavioral measures of the mediation and dependent variables were
not used (Johnson and Johnson, 1996, p. 496).

(
\
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The ability to generalize can also be questioned because many
studies were short case studies without control conditions. Also, many of the
studies used convenience sampling. Stevahn (1997) notes that few studies have
been conducted on the topic, and the ones that have been done are
"methodologically weak and atheoretical with no connection to theory and
research on conflict resolution" (p. 303). Most of the students studied have been
elementary students. Given the limitations of the research, one must critically
evaluate the results of each study.

Summary
As conflict touches lives, people choose to respond in either constructive
or destructive ways. Conflict theories explain that conflict is both inevitable in
social circumstances and serves to foster individual development. In today's
schools, students will experience conflict. Without conflict resolution skills
training, students are not aware of the available alternatives to come to a
resolution nor are they aware of how to communicate through negotiation.
Research provides readers with only a taste of the effectiveness of programs that
teach conflict resolution skills. The need is apparent. The means are available.
Students must learn skills which will encourage them to choose constructive
solutions to the conflicts they experience today and the ones they will face in the
future.

CHAPTER THREE
PROCEDURES OF THE PROJECT

Need for the Project
If academic achievement is the primary goal for students, then teachers
need to recognize the importance of teaching the "whole child". Teachers need
to emphasize not only the child's cognitive development but also the emotional,
physical, and social development. The purpose of this project was to develop a
conflict resolution program for fourth grade students in the Kent School District at
Covington Elementary School located in Covington, Washington. The project
was created out of a need to teach students how to deal with conflicts in a
constructive manner.

Development and Support for the Project
The researcher's goal was to develop and implement a conflict resolution
program for fourth grade students. Through study of related materials, the
researcher focused on conflict theory to establish a basis from which to analyze
conflict resolution programs. An exploration of the nature of conflict specific to
schools was conducted. Next, the researcher examined how students typically
resolved conflicts prior to having any training.
Since there are differing approaches to conflict resolution, an overview of
existing types of programs was undertaken. Studies on the effectiveness of
conflict resolution programs were examined to note the credibility of programs
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and the need for implementation. Lastly, the limitations of the researched
literature provided a critical evaluation of the existing knowledge base regarding
conflict resolution. From these procedures, an integrated conflict resolution
program was created, selected, and adapted for use.

Planned Implementation
The program will be implemented in the fourth grade at Covington
Elementary School in the 2001-2002 school year. The model utilized in the
project reflects a peaceable classroom approach to conflict resolution.

Assessment/Evaluation
At the start of the program, an assessment will be administered to
measure students' prior knowledge and nature of conflict resolution strategies.
The assessment consists of situations where students are required to describe
how they would act to resolve conflict.
Throughout the program, the teacher records conflicts which occur in the
classroom and how they were resolved. Attention will focus on the types of
conflict which occurred and the strategies used to resolve the conflict.
At the end of the program the students will re-take the assessment tool
used at the beginning of the year. This will provide the teacher along with
behavior observation a means to assess students' progress and the impact of the
conflict resolution program.

CHAPTER FOUR
THE PROJECT

The purpose of this project was to develop a conflict resolution program
for elementary students and is presented in the following pages of Chapter four.
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SECTION ONE
INTRODUCTION

"Conflict exists whenever incompatible activities occur" (Deutsch, 1973).
The evening news highlights a story about a war raging in another part of the
world. Another channel documents the life of a child suffering from fetal alcohol
syndrome, who exhibits emotions which frequently result in unpredictable
behavior and angry outbursts. A police officer pulls over an individual for driving
in the carpool lane during rush hour traffic. A friend expresses disillusionment
with her job and boss due to a recent demotion. After being married for fifteen
years, a couple decides to divorce and child custody rights are disputed. In
another marriage, a woman has decided to leave her husband who is physically
and emotionally abusive. At a local restaurant, a customer is disputing the fact
that he was overcharged for his pancake breakfast. On a school playground, two
children begin a fistfight because one child is teasing another child about a new
haircut. Conflict, to a different degree, is apparent in all these situations. Conflict
is an inevitable part of life.
The challenge is how to respond to conflict. Crawford and Bodine (1996)
note that conflict is neither positive nor negative. The response to conflict results
in either a "competitive, destructive experience or a constructive challenge
offering opportunity for growth" (p. 7).
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Too often however conflict has negative repercussions. Drug addiction,
teenage pregnancy, teen suicide, and violence may be the result of conflicts not
resolved constructively by the youth of today.
Some individuals attempt to avoid conflict, but soon find out that it is
unavoidable. To view conflict as an opportunity for growth and to learn to
respond to it constructively is a valuable life skill which needs to be fostered in
children in the early years.
Crawford and Bodine {1996) believe conflict resolution education will
result in more responsible citizenship, violence prevention and safer schools, as
well as systemic change. The authors suggest that as students learn to solve
problems in a peaceful manner, they are learning how to act as responsible
members of a democratic society and how to deal with the growing diversity
which exists in today's schools.
The benefits of conflict resolution education include the students' ability to
choose alternative solutions to violence. As a school implements a conflict
resolution education program, the shift in philosophy can impact an entire
building from curriculum to the development of policies and systemic change.
"Conflict resolution education will help prepare students for their future adult
lives" (Crawford & Bodine, 1996).
By examining existing literature, a person learns about the valuable life
skill of conflict resolution. A plethora of information is available, and one can find
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books on the topic in the business, childcare, and relationship sections of a
bookstore.
Several different educational approaches to conflict resolution have been
implemented in schools across the United States. The different approaches
afford us an opportunity to learn what is effective and what is ineffective about
the conflict resolution programs.
In the midst of the nation's reform movement that emphasizes standards
and a "back to basics" approach to curriculum, educators face the challenge of
balancing social and emotional development with academics if they are to meet
the needs of the whole child. It is apparent that all children need to learn
communication and problem-solving skills in order to respond appropriately to the
conflicts that will inevitably touch their lives.

P4

INTEGRATING CONFLICT RESOLUTION
The following conflict resolution lessons and skills can be integrated into
the existing fourth grade curriculum of the Kent School District. The lessons
incorporate Washington State's Essential Academic Learning Requirements and
the Kent School District's student learning objectives. The section includes
specific ideas on how to integrate conflict resolution skills into the reading,
writing, and math curriculum in a fourth grade classroom.

•

Conflict Resolution: Essential Academic Learning Requirement and
Student Learning Objective Alignment

(

•

Reading Integration

•

Writing Integration

•

Math Integration

PS

Conflict Resolution: Essential Academic Learning Requirement and Student
Learning Objective Alignment

#1 Conflict Brainstorm

#2 Conflict Pictures

#3 What's It All About

#4 Young Woman or Old
Woman?
#5 The Maligned Wolf

#6 Meet Me at the Zoo

Communication EALRs
1.0: The student uses listening and observation
skills to gain understanding.
2.0: The student communicates ideas clearly and
effective! .
Health SLO
2.0: The student practices interpersonal skills to
meet the challenges of social wellness in a diverse
group through activities such as role-playing, class
discussions, and written/oral resentations.
Reading EALR
2.0: The student understands the meaning of what
is read by thinking critically and analyzing authors
use of Ian ua e, st le, ur ose, and ers ective.
Communication EALR
3.0: The student uses communication strategies
and skills to work effective! with others.
Reading EALR
2.0: The student understands the meaning of what
is read by expanding comprehension by analyzing,
interpreting, and synthesizing information and
ideas.
Communication EALRs
1.0: The student uses listening and observation
skills to gain understanding.
2.0: The student communicates ideas clearly and
effectively.
3.0: The student uses communication strategies
and skills to work effectively with others.
4.0: The student analyzes and evaluates the
effectiveness of formal and informal
communication.
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#7 Spend a Buck

#8 Good and Poor
Listening

#9 Recognizing Feelings

#1 O "I" Messages

#11 Creature Feature

#12 Identify the Problem

#13 Resolve the Conflict

Math EALRs
3.0: The student uses mathematical reasoning.
5.0: The student understands how mathematical
ideas connect within mathematics, to other subject
areas, and to real life situations.
Communication EALR
3.0 The student uses communication strategies
and skills to work effective! with others.
Communication EALR
4.0: The student analyzes and evaluates the
effectiveness of formal and informal
communication.
Reading EALR
2.0: The student understands the meaning of what
is read.
Health SLO
3.3: The students analyze feelings of anger and
apply appropriate response behavior through
activities such as performing arts, oral
resentations, and illustrations.
Communication EALR
2.0: The student communicates ideas clearly and
effective! .
Communication EALR
4.0: The student analyzes and evaluates the
effectiveness of formal and informal
communication.
Math EALR
2.0: The student uses mathematics to define and
solve problems.
Communication EALR:
1.0: The student.uses listening and observation
skills to ain understandin .
Health SLO
3.0: The student applies choices that build selfesteem in self and others through activities using
cooperative groups for performing arts
resentations or visual dis la .
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Reading Integration
Conflict resolution skills can easily be integrated into the reading
curriculum. The fourth grade reading curriculum in the Kent School District
includes six thematic units with four reading selections per unit. As students read
selections, they learn how to identify the problems and solutions the characters
face in the stories. Students can focus on integrating conflict resolution skills
with one selection per unit. The following selections may be used as a resource
for students to practice conflict resolution skills:

•

Maclachlan, Patricia, Sarah Plain and Tall

•

Bryan, Ashley, Why Frog and Snake Never Play Together

•

Mohr, Nicholasa, Felita

•

DiSalvo-Ryan, Dyanne, City Green

•

Smith-Trafzer, Lee Ann & Trafzer, Clifford E., Creation of a
California Tribe

•

Louie, Ai-Ling, Yeh-Shen

Students should read the selections and note in a journal the problems
faced by the character or characters in each story. For problems that arise
students will be asked to record the steps to resolve the conflict or conflicts.
Students may wish to compare and contrast their solutions with the author's
solutions for the characters. The following questions can be asked:
PS

•

What problem is the character/s facing? What are the underlying
issues?

•

What solutions did you brainstorm for the character/s?

•

Which solution did you choose and why?

•

How did your solution differ from the author's solution? Which do
you feel was more constructive in resolving the conflict? Explain.

As students participate in the discussion, refer to prior lessons in conflict
resolution. As a culminating activity, students can role play characters in the
story and act out the steps to resolving a conflict.

pg

Writing Integration

(

Kent School District's writing curriculum focuses heavily on the Six Traits
of Writing. The six traits include ideas and content, organization, voice, word
choice, sentence fluency, and conventions. Fourth graders have many
experiences writing narrative and expository samples. To integrate conflict
resolution skills into the existing curriculum, the following ideas may be used:

•

Students can write a step-by-step ·process of how to resolve conflicts.
(Expository)

•

Students can tell about a time when they successfully solved a problem.
(Narrative)

•

Students can write "I" messages and focus on word choice which will
effectively communicate feelings and wants.

•

Students can explore the use of voice in writing, and how the written word
can communicate feelings.
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Math Integration
Fourth graders spend a considerable amount of time developing problemsolving skills in mathematics. They learn to use various strategies to solve
problems. Emphasis is placed on the idea that there is more than one way to
solve a problem and sometimes more than one right answer. Also, students
learn the importance of mathematical reasoning to support their solutions and
their thinking.
The steps to resolving a conflict overlap with. the math problem-solving
process. In math, the students use the following steps in problem-solving:

(

•

Define and restate the problem.

•

Choose a strategy.

•

Solve the problem.

•

Check your answer.

•

Explain your thinking.

The steps to resolving a conflict ask students to define the problem
using "I" messages, restate the problem, brainstorm solutions or strategies, and
pick a solution or strategy. As students learn both math problem-solving skills
and conflict resolution skills, the teacher must emphasize the similarities between
the two processes.
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SECTION TWO
PREASSESSMENT

Preassessments need to be administered prior to the implementation of a
conflict resolution program. The preassessments will provide information to the
teacher on how students in the classroom typically solve their problems.
The preassessments include a needs assessment and conflict resolution style
assessment. The assessments can be administered throughout the year to
assess the program's effectiveness.

(

•

Needs Assessment

•

Conflict Resolution Styles Assessment
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Needs Assessment
(adapted from Bodine and Crawford, 1998)
Date_ _ _ _ _ _ _ _ _ _ __
Answer each question by checking the box or circling the response that best fits
your personal view.
1.

Conflicts interfere with my learning:
o
o
o

2.

I am allowed to solve problems that affect me:
o
o
o

3.

4.

Often
Sometimes
Rarely

When I need help, I usually ask for it:
o
o
o

(

Often
Sometimes
Rarely

Often
Sometimes
Rarely

Circle the frequency of conflicts you experience in school:
a)

put-downs/insults/teasing

often sometimes

rarely

b)

threats

often sometimes

rarely

c)

intolerance of differences

often sometimes

rarely

d)

loss of property

often sometimes

rarely

e)

exclusion

often sometimes

rarely

f)

rumors

often sometimes

rarely

g)

physical fighting

often sometimes

rarely

h)

verbal fighting/assaults

often sometimes

rarely

i)

schoolwork

often sometimes

rarely

P13

5.

In this school, I am generally:
a)

treated fairly
most of the time
about half the time
not very often

0
0
0

b)

respected
most of the time
about half the time
not very often

0
0
0

c)

given a fair chance to participate
0
0
0

d)

cared for
0
0
0

e)

most of the time
about half the time
not very often

accepted
0
0
0

6.

most of the time
about half the time
not very often

most of the time
about half the time
not very often

I would like to learn to: (Circle your answer)
a)

tell another person how I feel

yes

maybe

no

b)

disagree without making the other
person angry

yes

maybe

no

d)

control anger

yes

maybe

no

e)

ignore someone who is bothering me

yes

maybe

no

f)

solve problems with other students

yes

maybe

no
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(
Conflict Resolution Style Assessment
(adapted from Sadalla, Holmberg, & Halligan, 1990)

Date_ _ _ _ _ _ _ _ _ __

Directions:

As you view a conflict picture, write down how you would solve the
problem.
,

Picture 1:

Bullying (Appendix A)

Picture 2:

Excluding (Appendix B)

(
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l.

Picture 3:

Bossing (Appendix C)

Picture 4:

Gossiping (Appendix D)

Picture 5:

Not sharing (Appendix E)
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Picture 6:

Pushing (Appendix F)

Picture 7:

Name-calling (Appendix G)

I'
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SECTION THREE
UNDERSTANDING CONFLICT

As students begin exploring conflict resolution, they need to understand
how conflict impacts their lives. The lessons in this section allow students to
define conflict, identify resolution styles, and distinguish between surface and
underlying issues in conflicts. The lessons have been selected and adapted from
Sadalla, Holmberg, & Halligan, Conflict Resolution: An Elementary School
Curriculum, 1990.

•

Lesson One:

Conflict Brainstorm

•

Lesson Two:

Conflict Pictures

•

Lesson Three:

What's It All About
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LESSON ONE
Conflict Brainstorm
OBJECTIVE:

To define conflict utilizing ideas and experiences of the
class.
To explore the positive value of conflict.

DURATION:

20 minutes

MATERIALS:

Chart paper and colored pens, or whiteboard and dry eraser
pens

PROCEDURE:

1. Ask students what conflict is. Have them give
examples.
2. Ask students to think about the last time they were
involved in a conflict.

(

3. Ask students to brainstorm all the words they can think of
when they hear the word CONFLICT. List these words
on the paper or whiteboard.
4. Ask students to identify which words on the list are
positive, which are negative, and which are neutral.
5. Ask students to list more words in the positive and
neutral categories. (For example, solution, learning,
choices, and peaceful would be positive; and
disagreement, information, differences, and
communication are neutral.)
6. Discuss the following questions with the students:
•
•
•
•

Which category has the most words? Why?
Was it harder to think of positive words? Neutral
words? Why?
Why were there more negative words?
Can you describe a conflict that ended in a
positive way, where both parties felt good at the
end and both felt like winners?

7. Conclude the activity by setting the stage for the work
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to come:

'We will learn about conflict and about how to work
together to settle our differences by saying how we
feel and what we want, and by listening to each
other."

(
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LESSON TWO

\

Conflict Pictures
OBJECTIVE:

To identify possible resolution styles in a conflict (lose/lose,
win/lose, win/win).

DURATION:

10 minutes for each picture

MATERIALS:

One set of seven Conflict Pictures (Appendices A-G):
bullying, excluding, bossing, gossiping, not sharing, pushing,
name-calling. Put pictures on tag board or put them on
transparencies.

PROCEDURE:

1. Choose a conflict picture.
2. Ask the students:
•
•

(

What's happening in this picture?
What do you think led up to this situation? What
might have happened before?
• How is party #1 feeling?
• How is party #2 feeling?
(Repeat this question for each appropriate party in the
picture.)
• What does party #1 need to feel good?
• What does party #2 need to feel good?
• What are some ways this conflict could be solved?

2. List solutions on the whiteboard. For each solution,
ask students whether:
•
•
•

both parties would be unhappy
one party would be happy and the other unhappy
both would be happy

3. Explain that conflicts can often be solved so that both
parties feel good and so that both parties feel as though
they have "won." Ask students if they have ever been in
a conflict they solved so that both parties felt good, like
winners.
4. Conclude the activity by having students role play
different ways to solve the problems focusing on
I

\
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!
\

having them determine if they were lose/lose, win/lose,
or win/win resolutions.
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LESSON THREE
What's It All About?
OBJECTIVE:

To distinguish between surface and underlying issues in
conflicts.

DURATION:

30 minutes

MATERIALS:

Whiteboard and dry eraser markers

PROCEDURE:

1. Ask students to brainstorm some common conflicts
they see at school and at home. Write them on the
whiteboard.
2. Discuss the concepts of surface and underlying
issues in conflicts:
'When people get into arguments, there may be more
than one reason they are upset with each other.
Usually one reason is easy to see. But there may be
another reason that is not easy to see."
"For example, one evening Terry's mother tells Terry
to share his toy trucks with his little brother Jason.
Terry angrily shouts, 'No' and pushes Jason away.
Jason begins to cry."
"Terry's mother thinks that the reason for the
argument is that Terry doesn't want to share with
Jason. She scolds Terry for being selfish. What she
doesn't know is that earlier that day, Terry let Jason
play with his favorite model airplane, and Jason
accidentally broke it."
"So there's more than one reason for the argument.
Terry doesn't want to share his toy trucks. But Terry
is also upset that Jason broke his airplane."
"Here's another example. While playing ball at home,
Rudy breaks a window and blames Yanov. The next
day at school a group of students is playing dodge
ball. Yanov accuses Rudy of cheating, and an
argument starts."
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"What do you think the broken window had to do
with the argument about dodge ball? If you were
watching the dodge ball game, which reason for the
argument would be easy to see? Which would be
hard to see?"

3. For each of the conflicts used (either from the list
brainstormed or from the examples below) ask students:
•
•
•
•
•
•

(

What is the conflict about?
What is the reason for the conflict that is easy to
see?
What is the reason for the conflict that is hard to
see?
How is each party feeling?
What does each party in the conflict need 1n order
to feel good?
How could this conflict be solved so that everyone
would feel good?

"Alexa's friend Jenny told her that Paula and Steve
were telling everyone that Alexa was stupid because
she got an F on the spelling test. At recess Alexa
cuts in front of Paula and Steve in the cafeteria line.
The students start pushing each other."
"Zena got very little sleep because her baby brother
cried all night, keeping everyone awake. At school
the next day, Zena's friends are joking about people's
names. When someone makes a joke about Zena's
name, she gets mad, and a fight starts."
"Sula's friends Claudio, Debbie, Ethan, and Francisco
are going to Tanisha's birthday party this Saturday.
Sula really wants to go, but so far she has not been
invited. When Debbie asks to borrow Sula's pencil to
do her math, Sula refuses and tells Debbie to get lost.
They argue."
4. Ask the class: "Was there ever a time when you got into
a conflict with someone because you were upset about
something else? What happened?"
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SECTION FOUR
APPRECIATING DIVERISTY

Diversity exists within schools. Students come to school with diverse
experiences, backgrounds, languages, countries of origin, family units,
socioeconomic situations, personalities, and abilities. These factors may
contribute to how people view one another and how they respond to conflict. In
order to facilitate a conflict resolution program, teachers need to help students
explore and appreciate diversity. Conflict resolution skills will help prepare
people to live peacefully in an increasingly diverse society.
The lessons in this section provide students an opportunity to understand
how people may have different perceptions of the same event, to accept
divergent points of view, and to understand the importance of hearing all of the
possible interpretations of an issue. The lessons have been selected and
adapted from the Sadalla, Holmberg, & Halligan, Conflict Resolution: An
Elementary School Curriculum, 1990.

•

Lesson Four:

Young Woman or Old Woman?

•

Lesson Five:

The Maligned Wolf
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LESSON FOUR
Young Woman or Old Woman?
OBJECTIVE:

To understand how people may have different perceptions
of the same event.
To accept divergent points of view.

DURATION:

15 minutes

MATERIALS:

Young Woman/Old Woman drawing (Appendix H)
on overhead transparency

PROCEDURE:

1. Show the picture of the Young Woman/Old Woman.
Ask students to glance at the picture briefly, without
discussion.
2. Ask students what they see in the picture.
3. Select one student who sees the "Young Woman" and
one student who sees the "Old Woman." Ask each to
point out on the picture the parts of the face that belong
to the figure he/she sees (e.g. eyes, nose, hat, hair).
4. Ask questions such as:
•

•

•
•

•

Why did some people see a young woman while
others saw an old woman? Is there a correct way
to see the picture?
What did you feel towards those who saw the
drawing the same way you did? Toward those
who saw it differently?
What did you feel when you "discovered" the other
aspect of the drawing?
Was there ever a time when you saw something
one way and someone else saw it differently?
Explain.
How did you feel about the person who saw that
situation differently?

5. Since we have just seen that two people can look at the
same picture, see something different, and no one is
wrong, how might this affect a conflict? What if one
P26

person sees the situation one way, and one person
sees the situation another way? How can they figure out
a resolution to the conflict if they are both right about
what they see?
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LESSON FIVE
The Maligned Wolf
OBJECTIVE:

To understand the importance of hearing all of the possible
interpretations of an issue.

DURATION:

Two sessions, each approximately 15 minutes

MATERIALS:

One copy of "The Maligned Wolf'
One copy of "Little Red Riding Hood" (Not included with this
exercise, but should be available in your library.}
Writing equipment

PROCEDURE:

Session #1
1.

Read aloud the story, "Little Red Riding Hood."

2.

Ask the class:
•
•
•

Whathappened?
How did you feel about Red Riding Hood?
How did you feel about the wolf?

Session #2
1.

Read "The Maligned Wolf' aloud to the group.

2.

At the conclusion ask:
•
•
•
•
•

How did you feel about the wolf in "Little Red
Riding Hood" before you heard this story?
Now that you've heard the wolfs story, how do
you feel about him?
How did you feel about Little Red Riding Hood
before you heard this story?
How do you feel about Little Red Riding Hood
now?
Can you describe a time when you looked at some
situation in your own life one way, but changed
your mind after you listened to another person tell
about the same situation?
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•

(

•
•
3.

What have you learned from this story and our
discussion?
Are there always two or more points of view in a
conflict?
How does this affect the resolution in a conflict?

Put the children in small groups. Ask each group to
pick a "villain" from another fable or fairy tale and
write the story from the villain's point of view. The
following are some suggestions:
•
•
•
•

The giant in "Jack and the Beanstalk"
The spider who frightened "Little Miss Muffet"
The Three Bears in "Goldilocks"
The Big Bad Wolf in 'The Three Little Pigs"
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The Maligned Wolf
The forest was my home. I lived there, and I cared about it. I tried to keep
it neat and clean.
Then one sunny day, while I was cleaning up some garbage a camper had
left behind, I heard footsteps. I leaped behind a tree and saw a little girl coming
down the trail carrying a basket. I was suspicious of this little girl right away
because she was dressed funny-all in red, and her head was covered up as if
she didn't want people to know who she was. Naturally, I stopped to check her
out. I asked who she was, where she was going, where she had come from, and
all that. She gave me a song and dance about going to her grandmother's house
with a basket of lunch. She appeared to be a basically honest person, but she
was in my forest, and she certainly looked suspicious with that strange getup of
hers. So I decided to teach her just how serious it is to prance through the forest
unannounced and dressed funny.
I let her go on her way, but I ran ahead to her grandmother's house.
When I saw that nice, old woman, I explained my problem and she agreed that
her granddaughter needed to learn a lesson all right. The old woman agreed to
stay out of sight until I called her. Actually, she hid under the bed.
When the girl arrived, I invited her into the bedroom where I was in the
bed, dressed like grandmother. The girl came in all rosy-cheeked and said
something nasty about my big ears. I've been insulted before so I made the best
of it by suggesting that my big ears would help me to hear better. Now, what I
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meant was that I liked her and wanted to pay close attention to what she was
saying. But she made another insulting crack about my bulging eyes. Now you
can see how I was beginning to feel about this girl who put on such a nice front,
but was apparently a very nasty person. Still, I've made it a policy to turn the
other cheek, so I told her that my big eyes helped me see better.
Her next insult really got to me. I've got this problem with having big teeth,
and that little girl made an insulting crack about them. I know I should have had
better control, but !·leaped up from that bed and growled that my teeth would
help me eat her better.
Now let's face it - no wolf could ever eat a little girl - everyone knows that but that crazy girl started running around the house screaming - me chasing her
to calm her down. I'd taken off the grandmother clothes, but that only seemed to
make it worse. All of a sudden the door came crashing open, and a big
lumberjack is standing there with his axe. I looked at him, and all of a sudden it
came clear that I was in trouble. There was an open window behind me and out I
went.
I'd like to say that was the end of it. But that Grandmother character never
did tell my side of the story. Before long the word got around that I was a mean,
nasty guy. Everybody started avoiding me. I don't know about that little girl with
the funny red outfit, but I didn't live happily ever after.

(adapted from The Maligned Wolf by Leif Fearn, 1974)
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SECTION FIVE
COMMUNICATING EFFECTIVELY

Communication involves both speaking and listening skills. To be
effective, a conflict resolution program must address the power and importance
of communication. The lessons in this section provide the students an
opportunity to understand listening challenges, i.e. good and poor listening skills,
active listening, restatements, listening between the words, "I" messages, and
communication styles. The following lessons have been selected and adapted
from Sadalla, Holmberg, & Halligan, Conflict Resolution: An Elementarv School
Curriculum, 1990; Johnson, D.W. & Johnson, R. T., Teaching Students to be
Peacemakers, 1995, and Jasmine, Conflict Resolution, 1997.

Meet Me at the Zoo

•

Lesson Six:

•

Lesson Seven: Spend a Buck

•

Lesson Eight:

Good and Poor Listening

•

Lesson Nine:

Recognizing Feelings

•

Lesson Ten:

"I" Messages

•

Lesson Eleven: Creature Feature
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LESSON SIX
Meet Me at the Zoo
OBJECTIVE:

To demonstrate that listening well can be difficult.

DURATION:

15 minutes

MATERIALS:

One copy of "Meet Me at the Zoo"

PROCEDURE:

1. Tell the students that in this version of the gossip
game some of them are going to be asked to listen to
a set of directions and to repeat it to others correctly.
Ask the students what they can do to help themselves
remember directions. Also, discuss what a person
can do when giving directions in order to help another
person remember them. (Emphasize speaking slowly and
clearly, keeping to essential information and not adding
extra material).
2.

Ask for three volunteers who think they are very good
listeners. Then ask the volunteers to say who is the best
listener of the three. Send the three students out of the
room. Tell them to be ready to listen carefully to what
they are told and to be ready to repeat what they hear.
The remaining students are observers.

3. Call in the student designated as the best listener. Read
the information on the card, speaking clearly and
carefully. Then call in the next student.
4. Ask the first student to give the directions from memory
to the second student. Call in the third student. The
second student then reports what s/he heard to the third
student. When the third student hears the directions,
s/he reports it to the group.
5. Reread the original message. Ask students to compare
the original report with that given by the last student.
6. Discuss with volunteers the following questions:
•

How did the directions change from the original
version to the last version?
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•
•
•
•

What made it hard for students to remember the
directions correctly?
What could each have done to be sure he/she heard
the directions correctly?
If this were a real situation, what do you think would
happen?
Why is it important to listen carefully in a conflict?

7. Discuss the questions in step #6 with the entire class.

MEET ME ATTHE ZOO

Meet me at the zoo.
Go in the front gate.
Walk by the white tiger named Prince Charles.
You will pass by the spitting monkeys, so don't get too close.
Go by the bears and meet me in front of the camels.
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LESSON SEVEN
Spend a Buck
OBJECTIVE:

To restate what another person has said.

DURATION:

30 minutes

MATERIALS:

One copy of "Spend a Buck" for each student

PROCEDURE:

1. Explain to students that often, even when a
person is listening, s/he might incorrectly hear or
misinterpret what has been said. To avoid
misunderstanding, it is important to check with the
person, restating the main points of his/her statement. It
is not necessary to repeat every word the person said,
only to make sure you have the main points.
2. Announce to students: ''The purpose of this activity is to
practice restating. In this game, everyone will have a
chance to speak, but before each one does, s/he must
repeat or summarize what the last speaker has just said.
We will work in small groups. One person in each group
will act as a referee. The referee's job is to make sure
that before someone speaks, s/he has summarized what
the last person said."
3. Demonstrate briefly.
4. Break into small groups of four or five, and distribute a
copy of the "Spend a Buck" handout to each student.
Read the scenario out loud, and then allow about 5-10
minutes for the small groups to discuss the problem.
5. Reconvene the class. Ask each group to report what
their group decided.
•
•
•
•

Did you feel that the group members really heard and
understood you?
What made it hard or easy to restate?
Is it easier or harder to talk to someone who listens
carefully? Why?
Why is it important to listen carefully in conflict
situations?
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•

How would the size of the group impact your
decision-making?
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SPEND A BUCK
Your class has just been given $5,000 by an anonymous donor. Your
committee's job is to decide how the money will be spent. You must pick from
the choices below. Each choice will require the whole $5,000, so only one item
can be chosen. If your committee cannot agree on how to spend the money, it
will go back to the donor.

•

The enlire class will go to Disneyland for one day (or a similar place in your
urea).

•

Each student in the class will receive $3.00 a week until the money runs out
(approximately 1 year).

•

A 27" color television, a VCR, a video camera, and a library of movies for the
class.

•

You pay your favorite musical group to come to school and put on a concert.

•

You donate the money to a hospital that is doing research to find a cure for
cancer.
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LESSON EIGHT

(

Good and Poor Listening
OBJECTIVE:

To identify good and poor listening behaviors.

DURATION:

10 minutes

MATERIALS:

None

PROCEDURE:

1. Ask a student to come up to the front of the room and tell
about a movie s/he last saw. As the student speaks
demonstrate poor listening by:
•
•
•
•
•
•

Looking away
Looking bored
Interrupting
Looking at your watch
Laughing at an inappropriate place
Asking a question that has nothing to do with what the
speaker is saying

2. Stop the role play after a few minutes and have the class
applaud the student.
3. Ask the class:
•
•
•
•
•

Was I listening to the student?
How did you know I wasn't listening?
What exactly did you see me do or say that told you I
wasn't listening? (Write the responses on the board.)
How did the student react when I didn't listen?
How do you think the student felt when I didn't listen?

4. Have the same student tell you about his or her favorite
movie again. As the student speaks, demonstrate good
listening by:
•
•
•
•

Keeping eye contact
Facing partner, nodding, and smiling if appropriate
Not interrupting
Asking questions that are relevant and will help you
understand
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•

Restating what you hear to make sure you
understand

5. Stop the role play after a few minutes and applaud the
student participant.
6. Ask the class:
•
•
•
•

Was
How
How
How

I listening this time?
did you know? (Write on the board.)
did the student respond?
do you think the student felt?

7. Discuss the following questions:
•
•
•
•
•

What can happen when you don't listen to someone?
How can you show someone you're listening?
How do you feel when someone listens to you?
How do you feel when someone doesn't listen to you?
When do you think it is most difficult to be a good
listener?

8. Have partners practice both good and poor listening
skills.
9. Volunteers can model good listening skills in front of the
class.
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LESSON NINE
Recognizing Feelings
OBJECTIVES:

To distinguish thoughts from feelings.
To recognize feelings· in a conflict situation.

DURATION:

30 minutes

MATERIALS:

Copies of "Body Talk" for each student (Appendix I),
Copies of "Describing Your Feelings" handout

PROCEDURE:

1. Ask students to think of as many different feelings
as they can. Write these feelings on the board. Review
with students that everyone has feelings, that they are
important and a normal part of life.
2.

Discuss the following ideas:
"Often when people are asked what they feel, they
respond with a thought instead because it's too risky to
share a feeling. Thoughts are what we think about
feelings-our opinions and conclusions. For example:
'How did you feel when Henry grabbed the ball from
you?' 'I felt like punching him.' 'Punching him' is not a
feeling. What could the person have been feeling?
Anger? Fear? Frustration?"

3. Ask students to state which of the following are feelings
and which are thoughts. A clue for this is that any
statement beginning "I feel that" or "I feel like" is a
thought, not a feeling. If the statement is a thought, ask
students to identify what the person may be feeling.
•
•
•
•
•
•
•

I feel that you don't understand me.
I feel embarrassed.
I feel like he should leave me alone.
I feel lonely.
I feel like I want to go home.
I don't need them.
I'm excited.
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4. Discuss why identifying feelings is an important part of
conflict resolution.
"Feelings are a very important part of conflicts. Often
when there is a conflict, it is more about how we feel than
about what actually happened. When people who are
involved in a conflict have a chance to understand each
other's feelings, they often feel better and can work
together to find an appropriate resolution."
5. Continue by explaining the following ideas:
"To be good listeners when we are in conflict, it is
important to be able to hear not just the facts, but also
the feelings in what people say. To do this accurately, it
helps to be able to tell the speaker about the feelings you
heard him or her express. This is a powerful way to be
certain you have understood the specific feeling clearly,
and that the communication has been good."
6. Ask students to imagine the feelings of the people in the
following examples:
•

•

Manuel did better than Joe on his class project. Now
Joe is teasing Manuel and calling him names. A fight
starts.
Rosa is being sent to the Principal's office for talking
in class. She storms out of the room and on the way
to the office, she roughly bumps into Dwight and Yumi
in the hall. Dwight and Yumi yell at Rosa to watch
where she's going. Rosa turns around and hits
Dwight and Yumi. A fight starts.

7. Discuss the above examples.
What happened because of the feelings? What would
happen if Rosa and Dwight and Yumi started to talk
about their feelings? (You might want to have students
role play this for the class.)
8. Discuss the following points:
"We can tell what people are feeling by looking
(nonverbal expression, body language), by listening to
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what they say or how they say it, and /or by asking 'How
do you feel?"'
"Once people who are in conflict hear each others'
feelings, they can more easily understand each other and
find a lasting solution to their problem. Example: If
Dwight and Yumi realize that Rosa is angry and why,
then their problem can be solved."

9. Summarize in the following way:
"Everyone has feelings. Feelings are different from
thoughts. Understanding one another's feelings helps us
to work out problems."
10. Students will work on "Describing Your Feelings" handout
with a partner. Correct and discuss as a whole class.
11. Students work on Body Talk (Appendix I) individually.
Discuss with the class and display.
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DESCRIBING YOUR FEELINGS

To negotiate effectively and to communicate clearly, you must describe your
feelings (as opposed to expressing them indirectly). Working with a partner, put

a:
•
•

1.

2.

3.

4.

5.

6.

7.

D before a statement that describes the sender's feelings.
No before a statement that conveys feelings without directly describing
what the feeling is.

_ _ _ _a.

Stop driving this fast! Slow down right now!

_____.b.

Your driving this fast frightens me.

_____a.

Do you have to stand on my foot?

~----·b.

You are so mean and vicious you don't care if you
cripple me for life!

_____c.

I am annoyed at you for resting your 240 lb. body on
my foot!

-----'a.

I feel ecstatic about winning the contest!

-----b.

This is a wonderful day!

_ _ _ _a.

You're such a helpful person.

_____.b.

I really respect your ideas. You're so well informed.

-----'a.

Everyone here likes to dance with you.

_____b.

When I dance with you I feel graceful.

_ _ _ _a.

Did you ever see such a messy kitchen in your life?

_ _ _ _ b.

I am afraid you will never do your share of housework.

_ _ _ _a.

This is a very interesting book.

_____ b.

I get very excited to read this book.
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DESCRIBING YOUR FEELINGS
(Answer Key)
To negotiate effectively and to communicate clearly, you must describe your
feelings (as opposed to expressing them indirectly). Working with a partner, put

a:
•
•

1.

2.

3.

4.

5.

6.

7.

D before a statement that describes the sender's feelings.
No before a statement that conveys feelings without directly describing
what the feeling is.

No

a.

Stop driving this fast! Slow down right now!

D

b.

Your driving this fast frightens me.

No

a.

Do you have to stand on my foot?

No

b.

You are so mean and vicious you don't care if you
cripple me for life!

D

c.

I am annoyed at you for resting your 240 lb. body on
my foot!

D

a.

I feel ecstatic about winning the contest!

No

b.

This is a wonderful day!

No

a.

You're such a helpful person.

D

b.

I really respect your ideas. You;re so well informed.

No

a.

Everyone here likes to dance with you.

D

b.

When I dance with you I feel graceful.

No

a.

Did you ever see such a messy kitchen in your life?

D

b.

I am afraid you will never do your share of housework.

No

a.

This is a very interesting book.

D

b.

I get very excited to read this book.
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LESSON TEN
"I" Messages
OBJECTIVE:

To give students information about, and practice in, sending
clear messages when they communicate orally, especially
about a conflict situation.

DURATION:

20 minutes

MATERIALS:

None

PROCEDURE:

1. This activity is designed to help students accept the
following ideas. Conflict is normal. They have the right
to say how they feel and what they want. They will
communicate more easily if they learn to express
themselves in "I" messages rather than "You" messages.
"You" messages use words that attack and blame. Here
are some "You" messages:
•
•

You always interrupt me and make me forget what
I was going to say!
You never ask before you borrow something from
me!

2. An "I" message expresses the feelings of the person who
is speaking. To facilitate the use of "I" messages, teach
students the following formula:
"I feel

~~~~~~-

when

-~~~~~-

,,
3. Students should practice turning "You" messages into "I"
messages. Use many samples.
•

•

I feel frustrated when you interrupt me because it
makes me forget what I wanted to say. I want to
finish what I am saying without being interrupted.
I feel angry when you borrow something of mine
without asking. I want to be asked beforehand so
that I can decide.
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4. Create a chart of "I" messages students have used.
Collect them and display them.
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LESSON ELEVEN
Creature Feature
OBJECTIVE:

To experience differences in communication styles.
To see how differing communication styles affect interactions
between people.

DURATION:

Two class periods, each approximately 30-40 minutes

MATERIALS:

One set of five "Planet" worksheets (Appendices J-N)
Crayons, colored pencils, and/or markers

PROCEDURE:

CLASS PERIOD #1
1. Discuss with students what is meant by the term
"Communication Style" in the following way:
"When we listen to other people, we notice the words
they say. But we also notice how they say the words.
Some people speak loudly; others speak softly.
Some people move their hands; others stand very
still. Each person has a different way of talking, and
this is called our 'communication style'. If two people
have very different communication styles, one person
may have a lot of trouble understanding the other
person, even though they both speak the same
language."
2. Explain to students that they will work in groups, and that
each group will be from a different imaginary planet.
Each planet is inhabited by an imaginary creature that
has a particular communication style.
3. Divide the students into five groups. Give each group
one of the "Planet" Worksheets.
4. Review privately with each group the description of the
creature from their planet. Make sure that they
understand the mechanics of their creature's
communication style. (They can practice privately.)
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5. Ask each group to work together to complete the
questions on its own "Planet" worksheet, and to draw a
picture of their creature. Collect the five pictures and
display them at the front of the class.
6. Explain that tomorrow will be an interplanetary visiting
day, and that creatures from each planet will visit other
planets to get to know one another. Instruct "planet"
groups NOT to discuss their planets or creatures with
students from other planets.
CLASS PERIOD #2
7. Put the students in their small groups, and briefly review
again with each group the mechanics of its creature's
communication style.
8. Select two students from Planet #1 and two students
from Planet #2. Ask them to come to the front of the
class and start a conversation with the students from the
other planet. Each pair should try to find out from the
other the answers to questions 1, 3, and 4 on the "Planet''
worksheet. (What is the name of your planet? What is
the weather like on your planet? What do you eat?)
9. After a few minutes, stop the conversations, and discuss
the following questions with the class.
•
•
•

Whathappened?
How would you describe the communication style
of each kind of creature?
What made it difficult for the creatures to
communicate? What made it easy?

10. Repeat steps #8 and #9 as often as time allows,
selecting pairs of students in the following combinations:
•
•
•
•

Planet 3 and 5
Planet 4 and 5
Planet 2 and 3
Planet 1 and 4

11. Discuss with the class the following questions:
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•
•
•
•

•

What are some communication styles we use?
What are some differences in the ways people
communicate?
How does our communication style affect the
conversations we have with other people?
If people have different communication styles,
what can they do to make it easier to talk with one
another?
Can you think of a time when you had trouble
communicating with someone who had a different
communication style from yours? What
happened?
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SECTION SIX
RESOLVING CONFLICTS

In previous sections, students have learned how conflicts impact their
lives. They explored the concept of diverse thinking and participated in lessons
to foster effective communication skills. Section six teaches students the stepby-step process of resolving conflicts. The students draw on knowledge learned
in previous lessons to learn how to resolve conflict. The lessons in this section
focus on developing skills in problem definition and the conflict resolution
process. The lessons have been selected and adapted from Sadalla, Holmberg,

& Halligan, Conflict Resolution: An Elementary School Curriculum, 1990.

•

Lesson Twelve:

Identify the Problem

•

Lesson Thirteen:

Resolve the Conflict
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LESSON TWELVE

(

Identify the Problem
OBJECTIVE:

To develop the skills in problem definition.

DURATION:

30 minutes

MATERIALS:

Whiteboard and Dry Eraser Pens

PROCEDURE:

1. Introduce the topic of problem definition and why it's
important to understand what the problem is before
working on solutions.
"Before you can resolve a conflict, you have to
correctly identify what the problem is so that both
people can work together to find a solution. If you
identify the wrong problem, even if you find a brilliant
solution, the conflict will probably continue."
"For example, Alice borrowed Felicia's new umbrella
and tore a hole in it. Alice was so embarrassed that
she just left the umbrella by Felicia's locker and
decided to avoid her until she could save enough
money to buy a new one. Felicia was hurt because
Alice didn't apologize to her because Alice stopped
talking to her. Felicia didn't need a new umbrella
because her mother said she could fix the torn
umbrella."
"In this example, Alice assumed the problem was that
Felicia needed a new umbrella. But what Felicia
really wanted was an apology and for the two girls to
continue being friends. Because she had identified
the wrong problem, even if Alice had been able to buy
the fanciest umbrella in the store, it probably wouldn't
have resolved the conflict."
2. Read the following story to students:
"Emanuel brings a game to school that his uncle gave
him last night for his birthday. He is very proud of it,
and everyone in class wants to have a turn playing
with it. When it's James' turn, he accidentally breaks
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(

one of the controls. Emanuel sees this happen and
gets really mad at James."
3. Ask students:
•
•
•
•
•
•

What is the problem for Emanuel?
What questions could you ask to find out if there
are any more parts to the problem for Emanuel?
How might Emanuel be feeling?
What is the problem for James?
What questions could you ask to find out if there
are any more parts to the problem for James?
How might James be feeling?

4. Explain that some problems will be fairly simple and
others will be more complicated. It's important to know
what the problem is for each person so a good resolution
can be reached.
5. Divide the class into five groups and assign one of the
following problems to each group.
•

On the school bus on the way home, a group of
kids is telling the other kids that Donald likes
Michelle. Everyone starts teasing Donald. Donald
gets mad and hits some other students.

•

Randy wants to play kickball, but Miguel won't let
him play because Randy doesn't play very well.
Randy grabs the ball, runs to the other side of the
playground and refuses to give the ball back.

•

Carmen left her new pen on her desk when she
went to lunch. When she came back to class her
pen was gone. She sees Peter with a pen and
tells the teacher he has taken the pen that was
hers. Peter calls Carmen a liar.

•

Rachael didn't invite Lin-Sau to her birthday party.
On Monday, during the geography test, Lin-Sau
accuses Rachael of cheating off her paper.
Rachael says Lin-Sau is just jealous because
everyone likes Rachael better. The teacher tells
both girls to stay after school.
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•

Kenny got a bad grade in reading on his report
card. He knows his mother will be angry when
she sees it. At recess, Kenny's friends Alex and
Jill tease Kenny about his new haircut. Kenny hits
Alex and Jill and a fight starts.

6. Ask each group to decide:
•
•

•

What is the problem for each party in the conflict?
What additional questions could you ask to find
out if there are any more parts to the problem for
each party?
How is each party feeling?

7. Have each group report their responses to the class.
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LESSON THIRTEEN
Resolve the Conflict
OBJECTIVE:

To demonstrate a complete conflict resolution process.

DURATION:

20 minutes for explanation and demonstration
5-10 minutes per role-play scenario

MATERIALS:

One copy of the handout "Steps for Resolving a Conflict" for
each student
Three conflict pictures - "Not Sharing," "Snatching the Hat,"
"Cutting in Line at the Drinking Fountain." (Appendices 0-Q)
Solution Wheel (Appendix R)

PROCEDURE:

1. Hand out "Steps for Resolving a Conflict." Discuss
the background material with the class.
"Even when you have learned some conflict resolution
skills, it can be easier to resolve conflicts if you have a
set of steps to follow. These are some steps that two
or more parties involved in a conflict can use to try to
resolve the problem. For this to work, of course, all
parties must be willing to try to resolve the problem
they are having."
"Here are the steps for resolving a conflict."
STEP 1:

Each party agrees to the ground
rules.

Taking turns, each student says: "I agree not
to interrupt, not to name call, and I agree to
work to solve the conflict."
STEP 2:

One party tells their side of the story
using "I" messages.

In this step, the first party has an opportunity
to talk, without interruption, about:
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(

•
•
•

How s/he or they feel.
What happened.
What s/he or they want.

Ideally, this talk takes the form of an "I"
message, which is not always very easy in the
midst of conflict. S/he or they should have
enough speaking time to express his/her or
their feelings or thoughts clearly.

STEP 3:

The other party restates what the
problem is for the first party.

Restatement ensures that the second party
has listened to and shown his/her or their
understanding of the first party's view of the
problem. After restating, you may ask
questions to better understand what the
situation was like for the other party.
Steps 2 and 3 are done twice once for each
party. So, if Jamie and Ellen have a conflict,
Jamie tells his side of the story, and Ellen
restates what he has said. Then Ellen tells her
side, and Jamie restates what he has heard.

STEP 4:

Both parties suggest possible
solutions.

Now they think of solutions that all of them can
accept. They should be willing to explore a bit
and avoid settling on the first solution that is
suggested. If students are having difficulty
they can examine the solution wheel (Appendix
R) for suggestions.

STEP 5:

Agree on a resolution.

Parties agree on the solutions to the
problem(s).
2. Demonstrate the conflict resolution steps using a
scenario depicted in one of the conflict pictures - "Not
Sharing," "Snatching the Hat," or "Cutting in Line at
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the Drinking Fountain."
3. Ask for two volunteers to use the steps to resolve an
imaginary conflict in front of the class. Assist the
students as they go through the steps.
4. Discuss the following questions with the class:
•
•
•

Was the conflict resolved?
What solution was reached?
What did each party do that helped resolve the
conflict?

5. Using another conflict picture as the subject of a conflict,
put students in groups and let them try the steps. Allow
about 5 minutes.
6. Ask for more volunteers to enact the conflict in front of
the class and discuss it using the same questions used in
#4 above.
7. Repeat the procedures #5 and #6 as time allows, using a
new conflict picture each time.
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STEPS TO RESOLVE A CONFLICT
1.

Parties agree to the ground rules:
• No interrupting.
• No name-calling or put-downs.
• Work to resolve the conflict.

2.

The first party tells his/her or their side of the
story using "I" messages.

3.

The second party restates what the problem
is for the first party. After restating, this
party may ask questions to understand the
situation better.
(Steps 1 and 2 are repeated with the second
party telling his/her or their side of the story,
and the first party restating what s/he or they
say. If more than two parties are involved,
then carry on with this process of stating and
restating the problem. )

4.

All parties suggest possible solutions.

5.

All agree on a resolution.
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APPENDIX A

.•

Conflict Pictures

© 1990 The Community Board Program, Inc.
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APPENDIXB

(Illustrated by David Diaz and adapted from Krull, K. (1996). Wilma Unlimited. San Diego:
Harcourt Brace and Company.)
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Conflict Pictures
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Conflict Pictures
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APPENDIX

Planet #1

Creature Feature

J

(worksheet)
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Planet #2

Creature Feature
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Planet #3
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Planet #4
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Planet #5
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Resolve the Conflict :
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Resolve the Conflict
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Resolve the Conflict
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CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS

Summary
The purpose of this project was to design a conflict resolution program
that could be integrated into a fourth grade elementary classroom. The program
was also developed to be compatible with Washington State's Essential
Academic Learning Requirements and the Kent School District's student learning
objectives.
In developing the program current related literature and existing conflict
resolution programs were studied.

Conclusions
Conclusions reached as a result of developing the program were:
1.

Conflict is an inevitable aspect of life. It is neither negative nor
positive, but how we respond to conflict may impact our lives.

2.

Conflicts come in different forms and with different levels of
intensity.

3.

Children typically may not have the skills necessary to deal with
conflicts constructively.

4.

Effective communication skills are necessary in a conflict
resolution program.

22
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Recommendations
As a result of this project the following recommendations are suggested:
1.

Preassessments should be administered at the beginning of the
program to determine specific student needs. The assessments
and behavior observations will help provide a means to evaluate
the program's effectiveness.

2.

The program was created to align with Washington State's
Essential Academic Learning Requirements and Kent School
District's student learning objectives for the fourth grade. Elements
of the program would need to be adapted to other curriculums and
grades outside the state and district.

3.

Many of the lessons in the program involve cooperative grouping.
It is recommended that the teacher who implements the program
set up clear guidelines and expectations for group work.

4.

It is recommended that lessons one through thirteen are taught at
the beginning of the year then reinforced through the integration of
the conflict resolution skills in the reading, writing, and math
curriculum.
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